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Abstract
Lifelong learning, as a cornerstone of personal and professional
development, holds significant importance in fostering adaptable
and equitable societies. This article explores societal attitudes to-
ward lifelong learning, with a particular focus on the Turkish con-
text, analysing cultural, structural, and economic factors that shape
participation and perceptions. While Europe has advanced compre-
hensive policies and frameworks for lifelong learning, Turkiye has
faced challenges in integrating lifelong learning into its socio-edu-
cational fabric due to limited resources, insufficient awareness, and
socio-economic disparities. Drawing on comparative insights, the pa-
per highlights key differences in access, course variety, and afforda-
bility between Turkiye and European nations. Findings indicate
that European countries benefit from extensive public funding, in-
stitutional collaboration, and inclusivity, making lifelong learning
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accessible to diverse populations. In contrast, Turkish lifelong learn-
ing initiatives remain fragmented, with low participation rates, high
costs, and a predominant focus on vocational education. Despite
these challenges, recent efforts by Turkish policymakers and inter-
national partnerships suggest a growing recognition of the value of
lifelong learning for national development.

Keywords: lifelong learning, continuous education centres, social fac-
tors, Turkiye

CELOZIVOTNI VZDELAVANT
V TURECKU: JAK VNIMA DALS]
PROFESNI VZDELAVANT
TURECKA SPOLECNOST

Abstrakt
Celozivotni vzdélavani jako zakladni kdmen osobniho a profesniho
rozvoje hraje klicovou roli pfi budovani adaptabilni a spravedlivé
spole¢nosti. Tento ¢lanek zkouma spolecenské postoje k celozivotnimu
vzdélavani predevSim v kontextu turecké spolecnosti. Analyzuje
kulturni, strukturdlni a ekonomické faktory, které ovliviiuji vniméani
a zapojeni se do tohoto typu vzdélavani. Zatimco Evropa ma pro
celozivotnivzdélavani nastavenou komplexni politiku a ramce, Turecko
Celi obtiZim s jeho zaclenénim do socialné-vzdélavaciho prostredi kviili
omezenym zdrojlim, nedostate¢nému povédomi a socioekonomickym
nerovnostem. Na zdkladé srovndni poznatkd ¢lanek poukazuje na
klicové rozdily v pristupnosti, rozmanitosti a cenové dostupnosti
kurzti mezi Tureckem a evropskymi zemémi. Vyzkum ukazuje, Ze
evropskeé staty tézi z rozsahlého verejného financovani, institucionalni
spoluprace a inkluzivity, coz ¢ini celozivotni vzdélavani dostupné pro
Siroké vrstvy obyvatelstva. Naproti tomu turecké iniciativy v oblasti
celozivotniho vzdélavani zlstavaji roztristéné, s nizkou mirou ucasti,
vysokymi néklady a prevladajicim zamérenim na odborné vzdélavani.
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Navzdory témto vyzvam naznacuji nedavné kroky tureckych politikd,
stejné jako podpora mezinarodnich partnerstvi, rostouci uznani
hodnoty celozivotniho vzdélavani pro narodni rozvoj.

Klicové slova: celozivotni vzdélavani, centra celoZivotniho vzdélavani,
socialni faktory, Turecko

In 1972, when the concept of Lifelong Learning (LLL) was introduced
by UNESCO through the publication of the “Learning to Be: The World of
Education Today and Tomorrow” report, also known as the Faure Report, it
marked a transformative shift in our understanding of education. The report
emphasised that learning should be a continuous process extending
throughout life. That was rather controversial regarding the general definition
we had so far. We were used to thinking of life in three stages: early and
school years, the ‘productive phase’ of working life, and retirement or old
age. The education and all activities related to it were thought to be a part of
the second phase. However, this report highlighted that education should not
be confined to a single stage of life but rather be a continuous process that
extends throughout an entire lifetime.

Not much later than UNESCO report, in 1973, the idea of “recurrent
education” was developed by the OECD and introduced in the report titled
“Recurrent Education: a Strategy for Lifelong Learning”. The concept empha-
sised the alternation of education and work throughout life as a means of
lifelong learning. The idea was simple. The report suggested mixing up
the sequence of different kinds of formal as well as non-formal education
throughout life rather than making initial schooling longer and longer and
then forgetting about learning more forever. Nowadays, even ‘three stages’
are becoming out of date with changing demography and work patterns,
especially longer life and an older population. It is now clear that we need
more flexible systems. Systems where credit can be accumulated, and degrees
do not qualify and privilege their holders for life. It also invites us to think
about learning, and sometimes using, work skills and habits in the second-
ary school years. We must think too about going back to school in new ways,
even in the third age, to continue working, if the labour market allows and
needs that; or to contribute to other essential needs of society, which are not
just part of the labour market sector.
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UNESCO (Institute for Lifelong Learning) has prepared a memorandum
defining the concept as “all purposeful learning activity undertaken on an
ongoing basis aiming at improving knowledge, skills and competence”.
The Memorandum comprises six key messages offering a structured frame-
work for an open debate on putting lifelong learning into practice. These
messages are based on experience gathered at European level through
Community programmes and the European Year of Lifelong Learning
(1996):

* New basic skills for all: Guarantee universal and continuing access to
learning for gaining and renewing the skills needed for sustained participa-
tion in the knowledge society.

* More investment in human resources: Visibly raise levels of investment
in human resources in order to place priority on Europe’s most important
asset — its people.

» Innovation in teaching and learning: Develop effective teaching and
learning methods and contexts for the continuum of lifelong and life-wide
learning.

* Valuing learning: Significantly improve the ways in which learning partic-
ipation and outcomes are understood and appreciated, particularly non-for-
mal and informal learning.

* Rethinking guidance and counselling: Ensure that everyone can easily
access high-quality information and advice about learning opportunities
throughout Europe and throughout their lives.

* Bringing learning closer to home: Provide lifelong learning opportunities
as close to learners as possible, in their own communities and supported
through ICT-based facilities wherever appropriate.

These major changes in social and societal life have also had an impact on
education, making our definition of lifelong learning, like its name, constantly
renewable and alive. In this paper, LLL is defined as all learning activities
undertaken in various educational settings throughout life with the aim of
improving knowledge, skills and competencies within a personal, civic,
social and/or employment-related perspective. Lifelong learning includes
formal, non-formal, and informal education without limitations based on age,
socio-economic background, or educational attainment. It is both lifelong and
life-wide, as learning occurs not only in schools but also in various aspects
of life, such as in the workplace, as well as in civic, political, cultural, and
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recreational contexts. Lifelong learning, therefore, includes everyone who
would like to learn anything at any age.

In the contemporary world, the concept of lifelong learning has gained
significant importance, especially in the context of rapid technological
advancements and evolving job markets. In Turkiye, the establishment of
Continuous Education Centres (CEC) within universities has been pivotal
in fostering an environment that supports ongoing education. This article
explores the current state of these centres in Turkish universities, their role in
promoting lifelong learning, and the understanding of continuous education
in Turkiye.

The legal foundation for LLL in Turkiye is found in the constitution and
several laws and decrees on the basic principles of education and vocational
and non-formal education. Apart from the Turkish government, many other
stakeholders are involved in LLL, such as NGOs, civil society providers and
employer and Trade Union organisations (Buyuktanir et al., 2006).

Simsek et al. (2017) in their article state that at nearly every university in
Turkiye, a lifelong learning centre has provided a service with a different
name and content. In addition to the training programmes on vocational
knowledge and skills, there are also various educational programmes for
personal development and social fulfilment in continuing education centres.
In 2010, with the contribution of some universities’ continuous education
centres, the Turkish Universities Continuous Education Centres (TUSEM)
Council was established to provide coordination between the continuous
training centres in the country and to achieve international standardisation.
Arslan (2008) states that most of these centres have very similar foundation
principles and organisational structures. Ak¢ay and Yildirim (2014) in their
analysis of the situation of lifelong learning centres in Turkiye state that life-
long learning is supplied by both official and private institutions in today’s
Turkiye.

1 THE ROLE OF CONTINUOUS EDUCATION CENTRES

Continuous Education Centres function as vital tools for individuals interested
in improving their competencies or gaining new insights beyond conventional
degree programmes. These centres are tailored to meet the needs of a varied
demographic, encompassing working professionals, recent graduates, and
individuals contemplating a shift in their career trajectories. Regardless of
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the nomenclature employed - be it Lifelong Learning Centres or Continuous
Education Centres - these institutions share overarching objectives aimed at
fostering ongoing educational development.

Continuous Education Centres, in general, have three main objectives.
The first and the most important one is developing skills. CECs aim to provide
courses that equip individuals with relevant skills needed in the workforce,
which takes us to the second objective. By offering specialised training and
certifications, these centres help individuals advance in their careers or tran-
sition into new fields. Finally, CECs often collaborate with local businesses and
organisations to address specific community needs through tailored training
programmes.

2 LIFELONG LEARNING IN TURKISH SOCIETY

Lifelong learning refers to the ongoing, voluntary, and self-motivated pursuit
of knowledge for personal or professional development. In Turkish society,
the understanding of lifelong learning has evolved, reflecting broader
global trends. Lifelong learning has emerged as a fundamental aspect
of contemporary education systems, highlighting the ongoing pursuit of
knowledge and skills throughout an individual’s life. The societal perspectives
on lifelong learning are pivotal in determining its implementation,
accessibility, and effectiveness. These perspectives are shaped by a variety of
factors, including cultural, economic, and generational influences, as well as
government initiatives and workplace requirements.

In general, in most societies, lifelong learning is considered vital for both
personal and professional development. As technology evolves rapidly and
the demand for flexible skill sets rises, the notion of learning as a singu-
lar event associated with formal education has transformed. It is increas-
ingly viewed as an ongoing journey, essential for remaining relevant in
the job market and contributing to societal advancement. This change
is particularly evident in developed countries, where continuous educa-
tion is perceived as a driver of innovation, productivity, and personal
satisfaction.

Nonetheless, not all cultures embrace lifelong learning with similar inter-
est and enthusiasm. In certain areas, especially where educational access is
restricted or traditional learning viewpoints dominate, lifelong learning may
be undervalued or regarded as unnecessary. Cultural values that emphasize
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formal credentials over informal or non-formal education can deter indi-
viduals from seeking further learning opportunities later in life. Moreover,
societal attitudes towards age and the capacity for learning can significantly
affect participation; older individuals may encounter stereotypes suggest-
ing they are less capable of acquiring new skills, which can discourage them
from engaging in lifelong learning programmes.

Educational attainments in Turkiye are much below the levels desired
when compared with the OECD countries. Regarding net ratios for literacy,
elementary and secondary schooling in different years obtained and the total
enrolment by school levels and types show that there is significant room for
LLL interventions at all levels in Turkiye. For example, even in 2000, approx-
imately 22% of women were still illiterate. Over 10% of boys and girls were
still out of school at the primary education level. Schooling at the second-
ary education level was below 50%, with approximately a 10% difference
between boys (49%) and girls (39%), which eliminates chances for higher
education for half of the young population from the start. Average educa-
tional attainment in years is low, and for women, it seems to be much lower
(4.96 years) than for men (7.01 years).

The reported schooling rates for girls in less developed parts of the coun-
try may be misleading: it may be less than what is reported. In a beneficiary
assessment survey carried out through participant observation by a well-
trained group of researchers, it was found that parents send their daughters
to school at later ages and that they withdraw or are pulled out at early stages.
Usually, attendance begins to be a serious problem after third grade, parallel
to the changes in the female body, but, somehow, a higher official graduation
is obtained (Karasar, 1991).

Kog (2024) adopted a qualitative research design to investigate teachers’
views on lifelong learning in Turkiye. The sample consisted of 30 teachers
from different branches. Data were collected using a semi-structured inter-
view guide. Participants viewed lifelong learning as a process not limited
to schools. They also associated it with all kinds of learning activities and
personal growth. They believed lifelong learning was necessary for tech-
nological advances, social change, and a high quality of life. They stated
that the goals of lifelong learning were accessing educational opportuni-
ties, increasing knowledge and skills, and transforming students into qual-
ified people. They noted that motivation, education systems, and social and
cultural changes affected lifelong learning.
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In another study, Kirbas and Bulut (2024) investigate the lifelong learning
tendencies of the Turkish language and literature and Turkish teacher candi-
dates. 297 students of Turkish Language and Literature, as well as Turkish
Teacher Certification at a university in the east of Turkiye, made up the study
sample in the survey model. The Lifelong Learning Tendency Scale (Gur
Erdogan & Ayanoglu, 2021) was used to gather data. The study’s findings
revealed that, when it comes to gender-related factors, female teacher candi-
dates had stronger lifelong learning tendencies than male candidates. It was
discovered that teacher candidates who read books frequently - every day,
every other day or once a week - had better propensities for lifelong learn-
ing than those who read books just once a month. It was found that teacher
candidates with stronger dispositions toward lifelong learning studied scien-
tific/academic, personal development, adventure, novel/story, and literary
genres. Additionally, it was discovered through the research that there was no
significant difference in the lifelong learning tendencies of teacher candidates
regarding factors like age, the department or major of science they studied
in college, the grade level they studied in, family income level, the education
levels of their mothers and fathers, and preferred reading model. In general,
it was found that teacher applicants scored extremely well on the lifelong
learning tendencies scale when it came to their responses regarding their
degrees of willingness to learn and grow over time.

In another attempt to search for the societal role of continuous educa-
tion, Korucu and $ahan (2024) attempted to establish a connection between
the inclination towards lifelong learning and the degree of adherence to
the curriculum among educators in primary and secondary educational
institutions. In the 2021-2022 academic year, data for this screening model
investigation were collected from 281 teachers. The data were acquired using
the “Lifelong Learning Tendencies Scale” designed by Diker Coskun (2009)
and the “Curriculum Fidelity Scale” developed by Burul (2018). According to
the results, it was detected that there were moderate lifelong learning tenden-
cies and a high degree of fidelity to the curriculum. Regarding the second
discovery, it was established that school type and years of professional
experience significantly influenced the differences observed in teachers’
lifelong learning tendencies and their adherence to the curriculum levels.
Furthermore, a statistically significant but modest correlation was identified
between teachers’ lifelong learning tendencies and their levels of curriculum
fidelity.
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Apart from personal attitudes, economic factors play a significant role in
shaping societal attitudes toward lifelong learning. In economies character-
ised by dynamic job markets that necessitate continual upskilling and reskill-
ing, lifelong learning is often regarded as essential. In these environments,
employers typically promote or even require ongoing training, integrating
it into the organisational culture. Conversely, in economies with more stable
job markets or restricted resources, such as Turkiye, lifelong learning may be
perceived as a luxury rather than an essential component of personal and
professional development. In such contexts, individuals may prioritise imme-
diate economic stability over long-term educational pursuits.

In Turkiye, social attitudes toward lifelong learning are shaped by a combi-
nation of cultural traditions, economic realities, and evolving educational
priorities. Historically, education in Turkiye has been viewed as a formal,
structured process confined to the early stages of life. Completing primary;,
secondary, and higher education was often considered sufficient for most
individuals, particularly in a context where traditional roles and occupations
demanded fewer opportunities for continuous skill development. However,
this perception has gradually shifted, driven by global trends, economic
modernisation, and government initiatives emphasising the importance of
lifelong learning.

In recent years, lifelong learning in Turkiye has gained increasing recog-
nition as a vital component of personal and professional growth. This shift is
largely attributed to the demands of a rapidly changing global economy and
the country’s efforts to align with European Union standards in education
and workforce development. Many individuals now view lifelong learning
as essential for maintaining competitiveness in the labour market, particu-
larly in sectors influenced by technological innovation. For instance, younger
generations are more likely to embrace continuous learning as a pathway to
career advancement and personal fulfilment.

Moreover, Turkiye’s diverse population and regional disparities influence
attitudes toward lifelong learning. Urban areas, where exposure to global
trends and access to technology are higher, tend to exhibit greater acceptance
of lifelong learning. In contrast, rural areas often lag due to infrastructural
limitations and fewer opportunities for adult education. These disparities
highlight the importance of targeted policies and programmes to ensure that
lifelong learning becomes a reality for all citizens, regardless of location or
socioeconomic status.
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The Turkish government and private institutions have made significant
efforts to promote lifelong learning through initiatives such as adult educa-
tion centres (Halk Egitim Merkezleri) and online platforms. The Ministry of
National Education has approved the Non-Formal Educational Institutions
Decree (Official Gazette No. 26080, 2006) to regulate the operations of
non-formal educational institutions affiliated with the Directorate General of
Apprenticeship and Non-Formal Education. According to Article 1, this decree
outlines the governance, establishment, educational activities, production,
counselling, supervision, and coordination of courses delivered by Public
Education Centres (PECs) and Educational Rooms (ERs), as well as those
organized in collaboration with or under the approval of PECs, excluding
private educational institutions (Article 2). This new regulatory framework
offers a more adaptable approach than the previous 1979 regulation, better
addressing Turkiye’s current educational needs. It introduces a decentralized
structure where possible, allowing for the delegation of authority to local
levels and formally recognizing the role of volunteers, including individuals
and institutions, in educational activities.

Courses under this system fall into three primary categories: literacy and
remedial education for unfinished programmes, vocational and technical
training, and social and cultural development programmes (Articles 7 and
46). These courses are primarily organised by the institutions themselves,
often as evening programmes tailored according to local training demands.
However, comprehensive statistical data regarding these courses is not avail-
able at the central administrative level. Among the various forms of non-for-
mal education, Folk Education Centres (Halk Egitim Merkezleri) represent
the most widespread model. In 2005, Turkiye had 924 such centres operat-
ing across different provinces and towns, with a total enrollment exceeding
one million participants (Ministry of National Education, 2005/06 Education
Statistics).

Non-formal educational programmes generally focus on three main areas:
vocational training, social and cultural education, and literacy programmes.
Nearly half of the courses fall under vocational education, equipping partic-
ipants with skills and knowledge relevant to employment and home-based
applications. Across all course categories, female participation rates consist-
ently exceed those of males.

In conclusion, while societal attitudes toward lifelong learning in Turkiye
are evolving, there is still a need for greater awareness and systemic support.
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Bridging the gap between traditional perceptions and modern needs requires
concerted efforts to make lifelong learning accessible and culturally relevant
for all segments of society.

3 STATISTICS ON LIFELONG LEARNING IN TURKIYE

Recent studies indicate that the rate of participation in lifelong learning
activities in Turkey is still below the European average. According to
the Turkish Statistical Institute (TUIK), the percentage of adults engaged in
lifelong learning was approximately 2.8% in 2020, compared to the EU
average of 10.8%.

Table I: Adults Engaged in Lifelong Learning

Year Participation Rate (%)
2018 2.5
2019 2.7
2020 2.8
2021 3.1

In the 2021/2022 academic year, over 11.6 million individuals participated
in courses offered by public non-formal education institutions in Turkiye.
Specifically, public training centres accounted for approximately 10.4 million
participants, while vocational training centres had over one million students.

According to the Education and Training Monitor, 2023, the average partic-
ipation rate in adult learning (individuals aged 25-64) across EU countries
was 11.9% in 2022, up from 10.8% in 2021. However, there is considerable
variation among member states. For instance, Sweden reported a partici-
pation rate of 36.2%, Denmark 27.9%, the Netherlands 26.4%, and Finland
25.2%. In contrast, countries like Bulgaria (1.4%), Greece (3.5%), and Croatia
(4.4%) had notably lower rates.

These figures indicate that while Turkiye has a substantial number of
participants in non-formal education programmes, the overall participa-
tion rate in lifelong learning activities remains below the EU average. That
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suggests potential areas for enhancement in adult education initiatives
within the country.

Lifelong learning in Tirkiye is gaining increasing attention as both govern-
ment initiatives and societal awareness grow. The Ministry of National
Education’s General Directorate of Lifelong Learning plays a key role in
promoting adult education. In 2022 alone, over 2.6 million individuals
participated in training programmes during the first three months, marking
a 200% increase compared to the previous year. These programmes aim to
integrate tradition and innovation to reach 12 million participants annually
through over 3,800 courses. Such initiatives emphasise the importance of life-
long learning in adapting to global changes and advancing employability and
personal growth.

Recent workshops, like “From National Policies to Local Strategies in
the Turkish Century,” also highlight Turkiye’s commitment to fostering
academic, social and professional skills among citizens. These events bring
together educators, policymakers, and the public to share best practices
and promote inclusion in education. Moreover, the shift in mindset towards
continuous learning is reflected in the increasing demand for cultural, artis-
tic, and personal development courses mostly given by the LLL centres of
universities.

The variety of courses is another topic that can be analysed. In Europe,
lifelong learning programmes cover a wide array of subjects, including
vocational training, language learning, digital skills, and personal develop-
ment. These programmes often emphasise upskilling and reskilling to meet
labour market demands and foster personal growth. Tirkiye, while offering
a growing number of courses (e.g. 3,800 courses organised by the Ministry
of National Education in 2022), still focuses heavily on traditional skill sets
such as crafts, vocational skills, and literacy programmes. The diversity of
programmes in Turkiye is expanding, but it remains less comprehensive
compared to many EU countries.

Another dimension that needs to be discussed here is the fees and acces-
sibility of the programmes offered. European countries often subsidize life-
long learning programmes, making them affordable or free for participants,
especially in Nordic countries. Turkiye, on the other hand, offers many free
or low-cost programmes through government initiatives, but private sector
involvement tends to charge higher fees. This financial aspect can be a barrier
to widespread participation among Turkish adults.

18
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In summary, while Turkiye has made progress in fostering lifelong learn-
ing, particularly through government-led initiatives, the overall scope, acces-
sibility, and societal integration of lifelong learning is still behind the compre-
hensive and inclusive frameworks seen in Europe. Bridging this gap requires
increased investment, public awareness, and a broader range of course offer-
ings tailored to modern demands.

4 COMPARATIVE PERSPECTIVES
ON LIFELONG LEARNING PARTICIPATION AND POLICY

In order to contextualize the situation in Turkiye within a broader
international framework, it is useful to compare its lifelong learning
participation rates and policy directions with selected countries that share
either a similar historical trajectory - such as post-authoritarian or post-
Ottoman societies - or offer instructive contrasts due to their established adult
education systems. The examples of Germany, Hungary, Greece, Poland, and
Argentina serve this purpose well, highlighting both structural commonalities
and divergence in practice and outcomes.

In Turkiye, adult participation in lifelong learning remains relatively
limited. According to Eurostat (2023), the participation rate in formal and
non-formal education and training among adults was approximately 6.0%,
which is considerably below the European Union (EU) average and lags
behind the benchmark set in the EU’s strategic frameworks for adult learning.
Despite policy efforts, including the proliferation of Public Education Centres
and alignment with European education standards, the reach of lifelong
learning remains constrained by infrastructural, financial, and sociocultural
factors.

By contrast, Germany exhibits one of the most comprehensive and mature
systems of lifelong learning in Europe. Its participation rate among adults
aged 25-69 reached 57% in 2022 (CSO, 2023), underpinned by a well-estab-
lished dual vocational education system and strong institutional support for
adult and continuing education. Germany’s policies emphasise both employ-
ability and civic engagement, supported by consistent funding and coordi-
nated governance mechanisms.

Hungary presents another high-performing example, also reporting a 57%
participation rate in 2022 (CSO, 2023). The Hungarian system has benefited
from EU structural funds and national strategies focused on the integration
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of adult learners into the labour market through vocational training and
upskilling initiatives. That reflects a growing recognition of lifelong learning
as central to economic competitiveness and social cohesion.

Greece, on the other hand, exemplifies the challenges of implementing
effective lifelong learning in a context of economic instability and institu-
tional restructuring. With only 15% of adults participating in lifelong learn-
ing activities in 2022 - the lowest among EU countries - Greece struggles with
systemic issues, including fragmented governance and limited investment in
adult education (CSO, 2023).

Poland, similarly, reports a below-average participation rate of 22% (CSO,
2023). While the country has made strides in integrating adult learning into
its national qualifications framework, barriers persist in rural access, digi-
tal infrastructure, and adult learners’ motivation - issues that parallel those
observed in Turkiye.

From a Global South perspective, Argentina provides a relevant case for
comparative analysis. Although comparable quantitative data on participa-
tion is limited, existing literature suggests that Argentina has prioritised adult
education in the form of literacy campaigns, vocational training, and second-
chance education programmes aimed at addressing social inequality and
labour market exclusion (Martinez, 2021). Similar to Turkiye, the Argentinian
lifelong learning agenda is shaped by broader development goals and
constrained by socio-economic disparities.

These comparative insights suggest that Turkish challenges in lifelong
learning are not unique but rather share features with other countries navi-
gating post-authoritarian legacies, uneven economic development, or limited
institutional capacity. However, the experiences of countries such as Germany
and Hungary demonstrate that sustained policy commitment, robust infra-
structure, and alignment with labour market needs are key to achieving
higher levels of adult participation. Integrating these international lessons
into Turkiye’s policy discourse may help reinforce its efforts to promote inclu-
sive and accessible lifelong learning.

CONCLUSION

Continuous Education Centres play a vital role in promoting lifelong learning
in Turkish society. As the demand for skilled professionals increases, these
centres must continue to adapt and expand their offer. Increasing awareness
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and addressing the challenges faced by CECs will be essential to fostering
a culture of lifelong learning in Turkiye. The article discussed the evolving
societal perception of continuous education in Turkiye, emphasising
generational shifts and urban-rural divides. It argues for the importance of
expanding educational access, increasing financial support, and enhancing
digital learning platforms to foster a culture of lifelong learning. By
examining the interplay between policy, societal attitudes, and educational
practices, the study provides actionable recommendations for promoting
lifelong learning as a pathway to social cohesion and economic resilience.
This analysis underscores the need for a holistic approach that bridges policy
and practice, ensuring that lifelong learning becomes a shared societal value
across Turkiye and beyond.

It can be recommended that first, to increase awareness, educational
institutions should invest in marketing their CEC programmes to reach
a broader audience. Secondly, to enhance funding, government and private
sector partnerships can provide the necessary funding to improve CEC
offerings, and finally, establishing standards for CECs will help ensure that
programmes meet the needs of learners and employers alike to increase
quality. By focusing on these areas, Turkiye can strengthen its commitment
to lifelong learning and ensure that its workforce is prepared for the chal-
lenges of the future.

To effectively promote lifelong learning, it is crucial to address the varied
societal attitudes that exist. Initiatives such as public awareness campaigns,
government policies that subsidise adult education, and incentives for
employers can facilitate a shift in perceptions and mitigate obstacles to
participation. Additionally, it is vital to cultivate inclusive narratives that
celebrate the value of learning at any age, in diverse formats, and for vari-
ous purposes - whether professional, personal, or recreational. By enhanc-
ing positive societal attitudes, lifelong learning can evolve from being solely
an individual pursuit to a collective cultural value, fostering progress and
social cohesion.

The various viewpoints emphasise the necessity of adopting an advocacy
strategy for lifelong learning that takes into account the distinct cultural
and socioeconomic characteristics of each society. The interaction between
personal motivations and societal expectations will ultimately influence
the degree to which lifelong learning is accepted as a universal educational
imperative.
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VYCHOVA A VZDELAVANT
V BODECH OBRATU

]ANTK, Toma$ et al, 2025. Vychova a vzdéldvani v bodech obratu.
Rozhovory s Tomdsem Janikem. Masarykova univerzita. 232 stran. ISBN
978-80-280-0589-4.

Profesor Tomas$ Janik z Pedagogické fakulty Masarykovy univerzity v Brné si
prizval k rozhovoru tucet pfednich osobnosti z oblasti vychovy a vzdélavani
u nas i v zahranici, které se prevazné pisemné, ale i na doptani vyjadrovaly
k tomu, jaké zdsadni body obratu v nasi spolec¢nosti a kulture vnimaji a jak
tyto promény v SirSim Casovém ramci zpétné ovlivnily edukaci. Pojednavaji
o0 obdobi reformni pedagogiky z prelomu 19. a 20. stoleti, o $kole za éry socia-
lismu po roce 1948, a zvlasté pak o vyvoji po sametové revoluci v roce 1989,
k niz se respondenti ¢asto vraceli. Stdle Zivymi tématy nasi soucasnosti jsou
v jejich vypovédich d@sledky pandemie covidu-19 a valecného konfliktu na
Ukrajing, které jsou hodnoceny bezprostfedné na rozdil od jinych vyznam-
nych déjinnych uddlosti. Za zminku stoji i vinimany dopad modernich infor-
macnich a komunikacnich technologii, jako je kupfikladu rozvoj distan¢ni
vyuky, virtudlni reality ¢i umeélé inteligence.

Predstavitelé Ceské i evropské pedagogiky reflektuji vzdélavaci procesy
a zlomové déjinné udalosti s cilem jim hloubéji porozumeét a mezi akade-
miky, studenty Ci vyzkumniky vyvolat kritickou debatu o historii i aktudlnim
smérovani Skolstvi a vzdélavaci politiky.

Editor druhého svazku v edici odbornych konverzaci Munipress, prof. PhDr.
Tomd$ Janik, Ph.D., M.Ed., absolvoval ucitelstvi pro prvni stupen zéakladni
Skoly se zamérenim na némcinu na Pedagogické fakulté MU a magister-
sky obor Educational Management na University of Derby. PTi navazujicich
studiich na PAF MU vyucoval na zakladni $kole, ptsobil jako vedouci redak-
tor Casopisu Pedagogickd orientace, predseda akredita¢ni komise a poradce
ministr skolstvi. Odborné se zaméruje na reformy vzdélavani, ucitelskou
profesionalizaci ¢i problematiku kurikula a vyuky. Vyucuje metodologii
vyzkumu, komparativni pedagogiku a didaktiku. Dffve mezi fadou jinych
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publikoval tfeba monografii Transdisciplindrni didaktika (2017) a populari-
zacni eseje Ned€lni pedagogické krasoreci (2022).

Z tohoto pohledu muzeme lépe pochopit koncipovani a tematicky zabér
predkladané shirky rozhovorti. Ve dvou kolech se pté oslovenych, s jakym
druhem zmény si bod obratu spojuji; co je napadne, kdyZ se fekne vychova
a vzdélavani v bodech obratu; které z nich povazuji za obzvlast vyznamné
a pro¢; které pritahuji jejich badatelskou pozornost v pedagogice a jaké byly
jejich dobové okolnosti i soudobé dopady. Zajima se o ,transakci“ mezi spolec-
nosti, vychovou a vzdélavanim, tedy o to, co spole¢nost ziskava, pripadné
ztraci pri bodech obratu. V neposledni fadé hledd odpovéd na otazky, jestli
nedavna pandemicka situace nebo soucasny vale¢ny konflikt zakladaji bod
obratu a v ¢em bude pripadné spocivat. Strukturovanym kladenim otazek
navazuje na predchozi svazek edice s ndzvem Idea univerzity z ceské perspek-
tivy. Rozhovory s Jirim HanuSem (2021). Snazi se privadét ideje k feci, a pres-
toZe byly rozhovory vedeny pisemnou formou, misty se upfesiiovaly ustné,
aby navodily vhled do autentickych myslenkovych procest lidi prozivajicich
body obratu.

Mezi dotdzanymi z fad vysokoskolskych profesort a profesorek, stejné tak
vyucujicich z pedagogické praxe, Stanislav Stech vnima ztratu autonomie
Skoly jako ohrozeni i vyzvu. Petr Najvar hovori o velkych a malych obratech
ve spolecnosti a Skolnim vzdélavani. Dana Kasperova reflektuje vychovu
a vzdélavani jako cestu k obratim a hledani jejich smyslu. Karel Rydl tuto
cestu k efektivnimu vzdélavani naléza v alternativach a skutecné inovaci.
Wilfrieda Gottlichera fascinuje uloha vychovy a vzdélavani v obdobich
krize. Stefan Porubsky mé za to, Ze kazdy bod obratu dokaZeme identifiko-
vat az z historické perspektivy. Vladimira Spilkovd vnima zaroven kontinuitu
1 diskontinuitu ve vzdélavacim systému. EliSka Walterova povazuje hodnotu
vzdélavani za trvalou, ackoliv jeho podoba se proménuje. Michal Kaplanek
hled4d smysl pedagogiky v postmaterialistické spole¢nosti. Vladimir JGva
premysli o pedagogickych obratech v moderni sportovni edukaci. Dag Hruby
na né pohlizi jako ucitel matematiky. Petra Sobdrové pojednavé o vychové
a vzdélavani v kulture vyvazani, zmény a individualismu.

Ustfedni téma obratil se v knize projevuje jako dostatecné nosné, aby
uneslo jeji délku. Na 232 strandch se v ceStiné i anglictiné vzbuzuji vzpo-
minky na minulost, jez je rGznymi pfiméry aktualizovdna, a spoluutvari se
vychodisko prognéz o budoucnosti. Pohled ze zahranici zvyraznuje mezina-
rodni rozmér diskuse o dané problematice. Koncept obratu je pritom natolik
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ambivalentni, Ze umoznuje bohatost interpretaci a provokuje k asociacim
a zacyklenym uvaham. Ostatné predstava myslenkového unaseni se ve viru
(i spirdle nejspis inspirovala také obalku knihy o bodech obratu.

V momente, kdy jedna epocha konci, dochazi k definovani nové vychozi
perspektivy. Sir$i sociokulturni kontext, v némz se vyznamné zmény odehré-
valy, je rovnéz predmétem vypoveédi o urcité dobé. Ty zdlraznuji pottebu
setrvalého dialogu pedagogiky se spolecnosti, ktery je ve své podstaté celo-
Zivotni. Umozriuje ndm verbalizovat vyznam obrat spojenych s vychovou
a vzdélavanim. Editor poukazuje na transdisciplinarni povahu takového
dialogu a vyzyva k mezioborové spolupraci.

Stru¢na predmluva knihy by si mozna zaslouzila rozSiteni smérem
k syntéze hlavnich poznatkl — naptiklad formou tematické analyzy, kterd by
nabidla ¢tendri orientaci v rozhovorech a jejich Sir§ich souvislostech. Byla
by to prinosnd tecka za takto bohatym materidlem. Z{stava rovnéz nezod-
povézenou otazkou, podle jakého klice byly jednotlivé osobnosti vybrany.
Rozhovory samy o sobé ukazuji vysokou miru odbornosti a Siroky rozhled
respondentll nejen v oblasti pedagogiky. Pti komentéatich k aktualnim udélos-
tem a moznym smértim vyvoje je vSak misty znat mensi ¢asovy odstup, ktery
by mohl podporit hlubsi reflexi. Nékteré uvahy vychazeji z momentalnich
ndalad a emoci ve spolecnosti, které jsou prili§ Cerstvé na to, aby mohly byt
vyhodnoceny jako body obratu. Za vSechny uvedme nazor Michala Kaplanka
(s. 155), ktery mini: ,Tragédie z 21. prosince [2023] (stfelba na Filozofické
fakulté Univerzity Karlovy) ukézala, Ze humanni budoucnost nemtiZou garan-
tovat lidé se zvracenymi mravnimi hodnotami, i kdyZ mohou mit vysokou
hodnotu IQ.“ Nehledé na to, Ze pohnutky stfelce nejspis vychazely z podobné
aktualnich dojmt o politickych vécech, které maji svlij vyvoj v case, se situ-
ace jevi o to pikantnéji ve svétle bitcoinové kauzy a predvolebni spolecenské
polarizace.

Janik v predmluvé zminuje (s. 11), Ze ,téma edukacnich vyzev spoje-
nych s umélou inteligenci naSe rozhovory prili§ ne(po)stihlo“. Nicméné
vétSina dotazanych se tématu dotyka alespori okrajové a napriklad Petra
Sobariova uvadi konkrétni aplikace nastrojii umélé inteligence ve vytvarné
vychové (219). Nastinény tematicky okruh lze chépat soucasné jako prile-
Zitost a vychodisko pro dalsi svazek v edici navazujicich rozhovort o etic-
kém vyuziti Al. Tato autorka zminuje taky herni design, moznosti imerziv-
niho prostredi nebo on-line instalace ve virtualni realité (s. 221). Vladimir
Jva pak podrobné (s. 171-175) rozebira etablovani e-sportu jako samostatné
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discipliny, coZ je progresivni prispévek do diskuse. Podnétné jsou rovnéz
rizné reflexe distancni vyuky v dobé pandemie covidu-19.

Za nejvetsi prinos souboru ovSem povazuji vzpomindni na sametovou
revoluci a obdobi, které po ni nasledovalo. Zvlasté optikou zivota na Skolach
a srovnavanim stavu pred revoluci s proménami, jeZz zplisobila ve vychové
a vzdélavani, povazuji vybér respondentl za opodstatnény. Nutno podo-
tknout, Ze mlads$i generace by moznd identifikovaly jiné body obratu, které
stacily prozit a s odstupem casu reflektovat. Sdm vnimam udalosti roku 1989
jako osvobozeni od utlaku totalitniho rezimu, rozvoj svobody slova, moznosti
studovat a vyjadiovat sviij nazor bez hrozby postihu. S tim souvisi i koncepty
demokracie, nezavislé zurnalistiky a pravniho statu. Vedle studentské inicia-
tivy s revoluci byly spojeny silné osobnosti jako Vaclav Havel, které doka-
zaly artikulovat soudobé nalady a pomeéry ve spolecnosti a identifikovat jeji
problémy tak, Ze lidé rozumeéli potrebé zmeény. Potfebé, na niz svou obéti
drive upozornil Jan Palach. Pravé v dneSni dobé, kdy je obtiZné se oriento-
vat v zdplavé informaci rizné d@véryhodnosti, potiebujeme takové osob-
nosti, které dokazou presvédcivé komunikovat o bodech obratu ve vychové
a vzdélavani.
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